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Abstract: This article answers where the fundamental needs of the 

educational reform in general and the curriculum reform, in 

particular. It belongs to the series of papers focused on the core 

concepts of the educational process while, all over the world, this 

process seems to be in an ongoing and never predictable reform, with 

common and differentiated aspects.This time, the paper approaches 

the teaching and evaluation as the two acts of the formal educational 

process that must be approached with a serious and effective focus 

on the learning process of the students.  Firstly the paper presents the 

necessary distinctions among terms like educational process with its 

wide meaning and the formal educational process;   the formal 

educational process and educational system. Then, the three actions 

of the formal educational process are analyzed: teaching, assessing 

and learning. The core aim is to argue why it is strongly necessary to 

focus both the teaching and the assessment actions on learning. This 

necessity is connected to future graduates' profiles. They will be put 

into the difficult situation to cope with a ”flood” of information, 

received on an increasing number of communication channels,  while 

more and more complex tasks coming from the real life are to be 

solved rapidly and efficiently. 

Key words: education system; educational (education) process; teaching; 

learning; and assessing;instrumental competencies. 
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1. Fashion in education versus genuine expertise 

This paper is part of a suite of theoretical approaches of the author to the 

main aspects of the reforms, approaches whose themes were born and are 

born from my concrete relationship with the school's people.  

The correct perception of the complex phenomenon of educational 

reform and, in particular, of curricular reform are, in my opinion, an essential 

condition for the effective implementation of these reforms. The reality, 

carefully observed through its concrete manifestations in school life 

(shadowing activities in the classroom within mainstream and special 

education, methodical activities, training future teachers and specialists in 

education, etc.) together with the reading of many materials related to the 

reform (school policy, official documents, pedagogical publications, etc.) 

lead to a worrying conclusion. All these reflect a vocal cacophony (as Pinar 

W. said in 1975) when it is about the educational reform, curriculum reform, 

educational process with its core actions, etc. And this incongruity is present 

both when the reforms are critically or supportively presented.  It becomes 

visible an unimaginable semantic dispersion of the meanings of many basic 

concepts, and a false understanding of what should be essential. Many 

misunderstandings are covered by words/terms that have become a kind of 

fashion. Their use often demonstrates a superficial understanding, often 

determined by the only wish to “speak according to the trend", only 

pretending to believe in the statements. Other times, even erroneous 

understanding could occur. In education, once again, it is shown that 

everyone has expertise. And what is really sad is that few people appear as 

being concern about this situation. 

2. System of education and process of education 

Why it became really important to know what meaning these two 

terms involve?   It is fundamental for a very simple reason. They are to be 

found within a lot of official documents but while they are not precisely 

defined, their use is ambiguous and the readers decode the involved 

meanings according to each reader's previous cognitive experience. As long 

as the correct understanding of an official document can be fundamental for 

very important actions the understanding of each concept and of the relation 

between them becomes extremely significant. 

Concepts like the education system and educational (education) 

process are two currently used terms but they hide extremely abstract 

concepts. The wide range of meanings involved by the use of these terms in 

different pages of pedagogical literature or the official educational politics 

documents too often is not enough taken into account. Unfortunately, the 

connection between the meanings of the two concepts is uncertain and often 

ambiguous if not even wrong. 
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Each country or sometimes each component of a federal state (see 

USA or Canada as only two examples) has a specific education system. 

 This approach has not the intention to present the numerous existent 

definitions of the two concepts. The aim is more to emphasize the existence 

of the core and constant aspects involved within them, aspects explicitly or 

implicitly presented.  

Thus, the education system is generally seen as a specifically defined 

structure of institutions explicitly aiming to educate; they are hierarchically 

designed and host or/ and manage (including designing) the formal 

educational process.  

The formal educational process consists in the educational ongoing 

influence, an influence designed, organized, implemented and assessed upon 

the children, students, and adults involved; it takes place inside of 

institutions with an educational priority focus ( the institutions belonging to 

the educational system). 

Metaphorically speaking, the educational process is the physiology 

(the functionality) of the body's anatomy, represented by the educational 

system of a country.  That is why the definition of the formal educational 

process as a” sub-system of the educational system” (as we can find it in a 

lot of pedagogical materials) appears, in my opinion, as a misunderstanding 

of the yin - yang rapport between the two aspects. Without a specific 

structure of an educational system, the process has not a place to function 

where.  The educational system is the forest and the educational process is 

the forest's life.  The forest's life is a synergic effect of each tree's lives, just 

like the process of education, at the educational system level, is the synergic 

effect of the real educational complex influence produced within each 

educational institution.    (This is a metaphor with roots in the assessment 

papers produced by my students). 

It is important to highlight the fact that the formal educational 

process is strongly supported by the non-formal educational process 

developed within institutions that function without a priority focus on 

education and by the informal education process produced as an effect of the 

interaction of the learner at any age with the real day to day life in all its 

hypostases. This inter-influence is significantly diversified for each human. 

It is intimately determined by everything surrounding the human being and 

by the internal subjective factors of the “learner”. 

 

3. Operational aspects of the  formal  educational  process 

seen as a learning process 

The formal educational process acts through three core actions 

(Cristea S.,1998): teaching, learning and assessing. The connection among 

they is a specific one, the focus being represented by the action of learning 
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because teaching is done to facilitate the learning

the assessment action aims to measur

must be a learning situation itself.  

In the same time, the results of the teaching actio

learning process are an important source for the le

process itself. 

The teaching action has also a significant number of definitions. 

Generally speaking, it expresses the” (http://infed

teaching/). The source considers this as a definiti

opinion, it is more a definition of what understand

hypostasis of a” teacher” when this one (parent, co

met occasionally, etc.) can provide for somebody el

practices, which attend the learner's needs for sol

concept of teaching represents mostly one of the three core acti

operations involved in the formal educational proce

The teaching process involves communication: the flow of 

information from a source (represented in this cont

teaching staff) towards the receivers (the students). The informa

decoded in a unique way by each student. The studen

his or her own already existing knowledge, and the 

assimilated within the pool of the old ones, determ

process of accommodation to them. All these are ste

process which is focused on a task, a request addre

solved. (Fig. 1). 
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because teaching is done to facilitate the learning process of the learners and 

the assessment action aims to measure the results of the learning process but 

In the same time, the results of the teaching action on students' 

learning process are an important source for the level of teacher's learning 

on has also a significant number of definitions. 

Generally speaking, it expresses the” (http://infed.org/mobi/what-is-

teaching/). The source considers this as a definition for the starters. In my 

opinion, it is more a definition of what understand every person in the 

hypostasis of a” teacher” when this one (parent, colleague, friend, specialist 

met occasionally, etc.) can provide for somebody else information or good 

practices, which attend the learner's needs for solving a life task. Yet, the 

aching represents mostly one of the three core actions/ 

operations involved in the formal educational process. 

involves communication: the flow of 

information from a source (represented in this context, primarily, by the 

) towards the receivers (the students). The information is 

decoded in a unique way by each student. The student uses for this decoding 

his or her own already existing knowledge, and the new knowledge is 

assimilated within the pool of the old ones, determining an interesting 

process of accommodation to them. All these are steps of the learning 

process which is focused on a task, a request addressed by the school to be 

 

The great secret of the effectiveness of the formal educational process 

consists of the adequacy of the school tasks to the genuine requests coming 

from the social, professional and other aspects of the real-life. (Fig. 2) 
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Unfortunately, this strong compatibility between th

tasks and real-life tasks is still a dream. This is happening in both types o

educational systems with opposite philosophies. It 

educational systems: one focused on knowledge and t

on learning by doing.   

The first philosophy of curriculum highlights as a core issue the role 

of knowledge understood more than stocked informati

this truth is hidden somehow pharisaical under the 

everything on competencies. The secondly mentioned 

about the educational systems where are considered 

pragmatism and the focus on learning by doing.

Knowledge and capacities (knowing and doing) are ge

important but more important are their hypostases a

live, concrete characters with positive attitudes, 

these must be developed during the formal education

to the psychological resources of each age and usin

ISSN (online) 2068 – 1151 Vol XXVII (2020, No. 2, pp . 163-171 
�� �

167 

 
Unfortunately, this strong compatibility between the school learning 

is still a dream. This is happening in both types of 

educational systems with opposite philosophies. It is about the two core 

educational systems: one focused on knowledge and the other one focused 

curriculum highlights as a core issue the role 

of knowledge understood more than stocked information even if sometimes, 

this truth is hidden somehow pharisaical under the banner of focusing 

everything on competencies. The secondly mentioned philosophy it is also 

about the educational systems where are considered as a priority the 

pragmatism and the focus on learning by doing. 

Knowledge and capacities (knowing and doing) are genuinely 

important but more important are their hypostases as tools put in the hands of 

live, concrete characters with positive attitudes, based on moral values. All 

these must be developed during the formal educational process, accordingly 

to the psychological resources of each age and using appropriate methods of 
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teaching and assessment for each age, aiming to create effective 

competences of students, capable to learn further, to develop themselves in a 

way to achieve all the future society requests. 

The teaching process becomes very important but, somehow, in a 

different way than in the past. The teacher more than ever must become a 

kind of monitor of the students' information coming through a multitude of 

channels, even from a very early age. During early education, parents, and 

teachers, as partners in education, must do their best to put strong bases to 

what, I would call, instrumental competencies. These instrumental 

competencies generally expressed by speaking correctly phonetically and 

respecting the basics of the grammar, reading, writing, counting and using 

the fundamental mathematics operations, and, more recently, the 

fundamental use of the PC and other electronic devices necessary for 

information. 

The assessment process as a core activity/ operation of the formal 

educational process must be convergent with the teaching process, both of 

them being connected in a functional way with the aims of this formal 

educational process.  These aims are represented by the expected outcomes, 

designed at the very beginning of the process and expressed by the students' 

competencies to be developed. 

The learning as an ongoing process on the learner’s level, aims to 

develop adaptation and creative competencies for better integration within 

the society of the future. These competencies are the expected outcomes 

(general and specific) established by each national official curriculum, even 

if they are labeled in different ways. (Fig. 3). 
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Nowadays assessment issues are huge. First, it is extremely difficult to 

find compatibility between what is taught for a generation and the manner of 

being assessed the achievements of the same generation. The normal flow of 

the process within the curriculum implementation seems to be not entirely 

understood. A new curriculum is (or should be) designed as a whole, the 

three actions of the formal education process (teaching, assessing, and both 

focused on learning) being considered together. The implementation of a 

newly designed curriculum starts with the first year of the cohort and all the 

assessment moments involved by the new curriculum design must be applied 

only for the specific the students belonging to the cohort which is the subject 

of the reform. There were moments when the philosophy about the 

assessment of a new curriculum implemented at the beginning of high-school 

(the ninth grade in Romania) was applied to the students of the last year of 

the high school at the baccalaureate exam, students who passed the passed 

the grades of the high school, according to a different curricula philosophy. 

Again, unfortunately, the last decades of experience have demonstrated a low 

understanding of this truth.  

Other concepts involved in the philosophy of assessment as an action/ 

operation of the formal educational process have been misunderstood. A 

possible example could be the ~week of assessment~ introduced years ago 

with the specific aim to have a common time for applying the general 

assessment per levels. Without appropriate previous training, the teachers 

understood that only in that specific week they are allowed to assess. A 

consistent number of other examples can be found.  

But what seems to be the most inappropriate aspect of assessment is the 

imbalance between declaration and practice. The declaration is that the 

assessment is focused on competencies, but the reality still exacerbates the 

assessment of knowledge (as memorized information).  This is happening at 

least on the classroom level too often and often enough when it is about 

national evaluation at different levels. 

 

4. Conclusion 

The core aim of this paper is not to present results of some elaborated 

researches even if each debated aspect can be a subject for different 

researches. The aim is mostly to argue why it is strongly necessary to focus 

both the teaching and the assessment actions on learning. This necessity is 

connected to future graduates' profiles. They will be put into the difficult 

situation to cope with a” flood” of information, received on an increasing 

number of communication channels, while more and more complex tasks 

coming from the real life are to be solved as rapidly as possible. 
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As a teacher, deeply involved in the practical field, I don't assign 

exaggerated importance of the theoretical approaches neither in this article 

nor in the previous ones. I feel the need, however, to signal the role of clarity 

of theory as the basis for a rational, fluent, and effective practice. 
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